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Connecting University English Education to
the Period of Integrated Study in Japanese
Elementary Schools: A New Trial

Naomi Ueno, Rory Baskin, Patrick Stephens

Background

In April of 2004, the new Department of Contemporary English (hereafter,
abbreviated as DCE) at Ibaraki Christian University accepted their first freshman
class. One important addition in the new curriculum was the activities courses. The
activities courses were designed to offer students something beyond regular English
classes, an opportunity for them to use their language skills to participate in activities
related to real life. It is important for English language education to provide students
with immediate meaning and purpose in their language use (Freeman and Freeman,
1998). It was one of the goals of the DCE to use this course to provide students with
such an opportunity. With exception to drama activities, the activities courses, which
include vtourism, media, business, education and drama, coincide with the four
academic English focus areas in the DCE English curriculum. The Education
Activities course was also created to enable the DCE students to use English in a
school environment, to gain experience teaching in English to children, and to see if
they might be interested in a career in education.

The Education Activities course was created against a backdrop in which there
has been growing interest and participation in international and English education in
primary schools across Japan. The interest and participation in this sort of education
1s primarily due to nation_al education mandates, but the interest of students, parents,
and local schools also has created a need for more instruction of this sort. The
Japanese Ministry of Education, Culture, Sports, Science and Technology has started
the shift towards introducing English in primary schools, and the first phase is what
the Ministry calls English Activities in the Period of Integrated Study. This first phase
started in 2000 in elementary schools across Japan.

Since then, many elementary schools involved have been carrying out these
English Activities in a painful process of trial and error. Unfortunately, they have not
had sufficient training and resources to develop curricula, train staff, and offer the
best possible classes to their students. There are a wide variety of materials available

for elementary school children, but often materials unfamiliar to teachers and
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administrators are overlooked. Furthermore, many of the available materials focus
upon games for preschool-aged, native English speaking children. As Steinberg (1983)
explains, games are wonderful for many reasons including refreshing students’
memories and capturing their interest, but using such games may be intimidating for
Japanese elementary school teachers.

Another factor possibly limiting the effectiveness of this new program is that in
many elementary schools across Japan, the English Activities are taught primarily
using Japanese, with English only used as examples, like exhibits in a museum.
Although most elementary school teachers in Japan are not expected to be highly
experienced at speaking English, most do have enough ability in the language to carry
out many basic classi‘oom tasks. However, instruction in the importance of using
English to carry out everyday classroom tasks has not yet reached many of these
schools.

During the 2003 academic year, Ueno and Baskin investigated a number of
options for teaching the Education Activities course. Finally, Omika Elementary
School (hereafter, abbreviated as OES) in Hitachi City, Ibaraki Prefecture was decided
on for a variety of reasons including its location near Ibaraki Christian University, but

above all because such a partnership would meet the needs of OES and DCE.
Purpose

This experimental program of English instruction has a dual purpose. The first is
to investigate whether or not the needs of the two institutions can be more effectively
met by weekly visits from the DCE students to OES. The second goal of the program is
to carry out classroom research to discover appropriate English activities that can be
used in the Activities in the Period of Integrated Study in elementary schools. Kageura,
(2001), Ministry of Education, Culture, Sports, Science and Technology (2001), and
Mineko, (2001a, 2001b, 2001c) all provide relevant information about the activities
and methods for teaching them.

Due to the needs of both programs and the teachers teaching in them, the initial
lesson plans took several factors into account: the needs of DCE students at Ibaraki
Christian University, the needs of OES pupils, and the needs of OES home room
teachers.

Factors regarding the students in the DCE
1. To provide students with experience teaching in English in the classroom (amount

of responsibility increasing throughout the semester and year)
2. To provide students with experience creating materials
3. To provide students with experience planning lessons

4. To provide students with experience evaluating lessons
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Factors regarding the pupils at OES
1. To provide appropriate materials
2. To plan visual or physical components for each activity in order to add a dimension
beyond speech
3. To recycle materials so that pupils have multiple exposures to increase retention
and opportunity for production

4. To create enjoyable, pedagogically sound activities.

Factors regarding the teachers at OES
1. To create lessons that teachers could later apply themselves

2. To provide examples of how teachers could teach in English only
Procedure

During the 2003 academic year, a curriculum to be used at OES was created to
fulfill a number of requirements. OES was interested in having native-English
speakers teach their pupils so that the elementary school teachers could gain exposure
to their techniques of teaching English. As one of the goals of the Education Activities
course was to involve DCE students as much as possible in classroom activities, a
compromise was made to involve the DCE teachers and students in conducting the
lessons as well as the OES home room teachers.

Following the initial planning and negotiation, lesson plans were developed to be
used during the first semester in order to meet the specifics agreed upon. The lesson
plans, which are in Appendix A, use a basic formula which involves everyone. The
OES home room teacher (hereafter, abbreviated as HRT) is the center of the lesson
organization, the Ibaraki Christian University native English-speaking guest teachers
(hereafter, abbreviated as GT) work with the HRT to introduce new items and
demonstrate them together. Then, the GT demonstrates the items again with
university student teachers (hereafter, abbreviated as ST). Last the ST work in small
groups with the OES pupils (hereafter, abbreviated as P). The 36 DCE students in the
activities class are divided into 12 groups to prepare materials, teach the OES pupils,
and assist the GT. While this basic formula is used with most lesson plans, there are
also other patterns. Some preparation for activities is conducted by the HRT, GT, ST,
and P together, and some preparation is conducted by the GT alone; however, all
activities involve the HRT and ST as much as possible.

The lesson plans are based on Ueno, Baskin, and Stephens’ experiences and
knowledge of teaching ESL and children as well as a variety of sources. Lessons
include buying fruit at the store such as in simplified version of a lesson proposed by
Mann (1996), and creating a calendar in a simplified version of a lesson proposed by
Braverman (1994). The TPR component in the classes is based on Asher (1977 and
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1986), Garcia (1985), and Silvers (1985).

The other integral part of the Education Activities course is the time spent in the
university classroom preparing for elementary school lessons. Each week, after the
class at OES is taught, students meet in the university classroom to give and receive
feedback, go over the following week’s lesson, plan the necessary materials for the

following week, and practice facilitating games and activities.
Roles

Ueno, Baskin, and Stephens served in a variety of the roles in the elementary
classroom, in the university classroom and in doing the preparation work. As the class
was set up in a team teaching manner, some of the roles were independent but most
overlapped and contributed to the class as a whole.

Ueno acted as the coordinating teacher (hereafter, abbreviated as CT). She played
the primary roles in coordination, administration, and communication with OES.
Ueno met with the principal, the vice-principal, other administrators, and teachers.
Baskin played a supporting role for a small amount of this work. Ueno also was
responsible for the final version of each lesson plan, which needed to have Japanese
added and be given to the school a week in advance.

The syllabus creation and lesson planning was carried out by Ueno, Baskin, and
Stephens. Baskin created the original syllabus, and Ueno, Baskin, and Stephens then
edited it into lesson plans. v

Baskin and Stephens acted as GT, teaching the classes with the students and
pupils. As CT, Ueno was responsible for substituting if one of the teachers was absent.
Ueno was also responsible if emergencies arose such as sick or injured students.

Ueno also observed classes, students, and pupils. As Baskin and Stephens were
involved in teaching, they were unable to properly observe interactions between DCE
students and OES pupils. Properly observing language teachers is an important part
of their training and growth (Wallace, 1991). Ueno was able to add objective incite into
the effectiveness of lesson plans that otherwise would have been missed. Ueno also
took videos of the classes for teachers and students to watch and analyze in order to
improve their teaching. .

Ueno, Baskin, and Stephens all participated in preparing the students for
teaching the classes and provided feedback and advice for the students. In addition,
written homework assignments and surveys requesting feedback were given to the
students to fill out in Japanese and English. Ueno read, graded, and analyzed the
Japanese, and Stephens the English.

Baskin selected most of the materials that were used, and Stephens worked with
many of the students outside of class during office and tutoring hours to help them

with preparation.
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Materials

The creation and adaptation of materials is a very important aspect of the
Education Activities course for two reasons. Firstly, creating materials helps the DCE
students understand the importance of out-of-class preparation, one of the elements
essential to teaching at the elementary school level. Giving DCE students the
opportunity to prepare materials for lessons also gives them a sense of ownership and
responsibility in the project. This feeling of ownership can lead to intrinsic motivation
for their own English learning, which is a key contributor to success in the foreign
language (Brown, 1990). Secondly, creating authentic materials to use in the
classroom is important for the OES pupils. Given the many different learning styles
and sensory preferences, young children need to be exposed to language-learning
materials that involve as many senses as possible (Scarcella, 1992). Using authentic
materials such as coins for children to see and touch gives them a more stimulating
experience than simply listening and speaking. This type of exposure helps keep the
attention of students and gives them a favorable impression of language learning
because it is more interesting.

In Appendix A, at the end of each lesson plan, there is a list of the materials that
DCE students prepared. These materials include sentences written on large pieces of
paper, color illustrations of vocabulary words, and calendars with pictures that depict
a cultural holiday or season associated with each month. These materials occupy a
central role in the class. As the pupils have very limited English ability, the materials
successfully introduce concepts and vocabulary. Most of the materials were planned by
Ueno, Baskin, and Stephens, but created by the students.

Materials preparation also included a song, This is the Way, with two versions,
one with four verses (University of York, 1981) and one Ueno, Baskin, and Stephens
modified by adding two additional verses so it has a total of six verses. The longer
version is included in Appendix B. For the first trial, the DCE teachers prepared these
materials, but in the future DCE students will be given more responsibility for
selecting and preparing songs as well as other materials and lessons.

As seen in the lesson plans, TPR (total physical response) was also used
extensively. There was little material preparation for the TPR; however, some
materials used in other lessons were also used in TPR activities to solidify language
learned. This is because TPR is considered very effective for beginners (Asher, 2000).
TPR allows pupils to experience instant success in the language, increase their
confidence and use some of the energy they naturally have.

The DCE students spent significant time on materials preparation during the
first semester, but they primarily followed their DCE teachers’ directions. With the
time available for materials creation, it would have overloaded them to plan and
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create their own materials for their own lesson plans the first semester. As the
Education Activities course enters the second semester, however, students have
experience teaching, making materials, and considering lesson planning from the
teacher’s perspective. Since this is the case, feedback and lesson plan ideas from DCE
students will be integrated, and DCE students will take on more responsibility for

planning lessons and materials.
Concerns and Recommendations

A project like the one presently being described is a worthwhile effort for
university-level English programs; however, there are many things to consider when
beginning preparations. Most elementary schools have special needs and are most
likely to be reluctant to agree to such collaboration. Home room teachers also have
individual needs that must be met. In addition, the project or course, itself, has very
practical needs as simple as transporting students to and from the elementary school.
Moreover, the objectives of the syllabus of such a course also need to be considered.

Although public elementary schools in Japan have the responsibility of
introducing foreign language/culture to students without all the necessary knowledge
and resources, many schools are reluctant to use outside resources. This is most likely
because of the innate conservative nature of most public institutions. If the concept of
having university-level English students acting as assistants or teachers in the
elementary classroom is accepted, there may be a few strings attached. First, the
school may have a syllabus in mind that may or may not be appropriate for the age
and level of the pupils. If this is the case, some negotiation may be needed in order to
weed out inappropriate materials and add other materials. Second, the school may
have special materials such as books that they would like to be used. Again, these
materials should be evaluated for relevance to the chosen syllabus and used or gently
discarded as deemed appropriate. Finally, the school may or may not have the
facilities necessary for instruction. Therefore, it is advisable to tour the school, view
the areas where the school will allow classes to be held, and make sure they are large
enough to allow free movement for the type of instruction intended.

Home room teachers of the classes involved in the program may also have needs
differing from the needs of the school administration. Since the English abilities of
individual elementary school teachers vary, the kind and amount of activities the
teachers will be comfortable doing will also vary. Even though the language used in
the classroom is relatively simple, teachers may need prior explanation or may want
to simply rehearse the classroom language they are going to use before the class
begins. A little understanding in this regard will help make a good impression for
using the target language in the classroom.

The amount of responsibility for introducing lessons and/or classroom
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management is another issue that may vary by teacher and situation. A teacher who
is very interested in English/cultural instruction may want to take on a large amount
of responsibility for the class. Conversely, there are also teachers who are required to
participate in the program and would rather not. These teachers will most likely want
to limit their involvement as much as possible. In any case, a short discussion with the
home room teacher to find out the situation before the series of classes begins would be
quite instructional and beneficial. An understanding of what the home room teacher
would like to get out of the program will help define how to support or even motivate
them throughout the process.

Consideration must also be given to the location of the elementary school to work
with. In the present project, the school is within walking distance from the university,
which is also within walking distance from the train station. If this were not the case,
some other kind of transportation would have to be used, which might be an expense
and a possible liability. Therefore, selecting the school to work with may need to
primarily be based on something as basic as location. Other needs of the program may
need to be negotiated at a later time. With respect to the present project, the
elementary school started off with requests that were somewhat contrary to the needs
and goals of the DCE Education Activities course. However, after the project was
underway, the school became much more open to the ideas and plans of the DCE
teachers, because they could see the benefits of their approach.

A final consideration that certainly should take high priority is the amount of
responsibility to give to university students for planning lessons, preparing materials,
and classroom instruction. In the program currently described, because of the needs of
the elementary school, students were put into the classroom aftér a two-week period of
preparation. Therefore, the lesson plans were prepared almost exclusively by the DCE
teachers with input from the elementary school. Materials for these lessons were
created by the DCE students with instruction from the DCE teachers. Students did
some practice and preparation for conducting lessons in the university classroom in.
the second half of each class period, after returning from the elementary school.
Another option for organizing this type course might be to spend the first half of the
semester in the university classroom learning the fundamentals of teaching. Based on
these fundamentals, students would plan lessons, prepare materials, and practice
teaching with peers. Such organization, however, would raise additional issues
concerning the number of hours students would be available to teach at the
elementary school and the number of teachers required to teach the class.

A similar aspect to consider when dealing with the university students in a course
such as the one described here is the amount of time and responsibility students have
for teaching, as compared to the homeroom and guest teachers. In the program

presently described, DCE students were given as much responsibility for conducting
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lessons as possible, considering the initial limitations placed on the program by the
elementary school. However, the homeroom and guest teachers were responsible for
classroom management and introducing activities. Another possibility would be to
give students more responsibility for classroom management: however, this would be
outside the planned scope of exposure of the current program and would eliminate the
additional benefit of giving the elementary school teachers experience in conducting

the class in English.

Conclusion

As shown by the above concerns and recommendations, the program described in
this paper faced some problems. This was to be expected—nothing ever goes perfectly
the first time it is tried. The program, however, was successful in meeting some very
important objectives laid out prior to its start.

The general objective was to provide the DCE students with experience creating
materials, teaching, and evaluating lesson plans. One reason the teachers wanted to
provide this experience was so that students thinking about becoming teachers would
have a realistic view of what their future career might look like. In the concluding
survey, students provided feedback to this effect. One student stated, “I learned about
the joys and difficulties of teaching through this class.” Another student explained
that, “I realized what a tough job it is to be a teacher, but that it is also a challenging
job.” There were also comments about the difficulties and frustrations of the
experience. One student commented that, “It is difficult to teach using only English,
and the children do not understand if we use only English.” Another objective of this
experience was to supply a stimulus to motivate DCE students to improve their own
English abilities. Although the statistical analysis will not be completed until the end
of the second semester, initial results from surveys seem to indicate that the course

was a stimulus for motivation to improve English ability.
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Appendix A
Lesson Plans

2004E5 128 (K) 34E4E ($1E)
AEEDOEE (1/4)

(1) BEMRIrOHGEH LS. 2) BEOKAFA¥HLS. 3)

AEEH S — FEES

Please listen to GT and
me.

(GT A DRFER &
CEWTLEEW)

What's your name?

My name is XXX.
Where do you live?

I live in XXX,
What do you like to do?

Ilike to XXX.

My name is XXX.
What’s your name?

I live in XXX.
Where do you live?

I like to.. (GT looks
lost and looks like GT
is trying to think of
something.)

GT looks at the cards,
reads them aloud
slowly while pointing
at them, thinks, and
finally says,

“T like to XXX,

What do you like to do?”

GT and one of the ST
Groups  demonstrate
the same activity.

Bl | ExRbn FAEHNE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1min | Greeting Good morning class.
(9:30 Good morning
-9:31) HRT.
Say “Good morning to
GT and ST.”
Good morning
GT. Good morning class. Good morning class.
5min | Activity First, let's practice
(9:31 | #1 Demo introducing ourselves
-9:36) in English.
(B EECHCHEN
DFEEELET)

One of the ST Groups
puts the “What do you
like to do?” cards on
the board. Then, they
tap GT on the shoulder
and say, “Look, GT!”
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5min | Group Next, do the same
9:36 | Activity thing with ST.
-9:41) | #1 HE0UHWY | (RIC, FERLEES ST practice with P at
THWh67L | ST —MIHEBEL £ levels appropriate for
—Tiahrh, L&9) GT observes ST and P, | each P.
ST LHCHEAN | P45 %< ST LEEH | giving brief guidance
OFEETS TETWwah, HLEEH | where necessary.
T5%
3 min Okay, please stop. GT
(9:41 2, 3ADPIZ | will now ask you the | GT asks 2 or 3 P the
-9:44) GT & HEA#EJ | same questions. questions.
DFEETS (Bw, ZZTHEE:®
BHTL7EEY, Thdb
GT HAETAKEML
¥7)
3min | Activity Do you know GT is
9:44 | #2 very rich? GT has a lot
-9:47) | Demo of money. Can you help
GT count the money?
(GT L T HE$HH | GT explains about the
BOEH>TETH? | coins. ST show the coins to P
GT i3k &% 7< &A | Thisis 1 cent, thisis 5 | and teach them at the
BoTwgd, 5848 | cents.. same time.
Z50%FE->T<hF | How much is this? 2
TH) cents, 3 cents...
5min | Group Th—=THI In groups, ST use the
(9:47 | Activity STLa{ V% | PAYEL ST LHEH coins with the pupils to
-9:52) | #2 HAHETET | TETWS2, HEER practice. How much is
3 ' KR this?
GT observes ST and P,
giving brief guidance
where necessary.
Can I have my money
back now please?
5min | Activity Now, well make | GT explains the
(9:52 | #3 birthday cards. activity. Fold  your
-9:57) | Demo (&, HEHODH— F | paper like this. GT | ST show the sample
EESoTHRELLD) draws the example on | cards they made to P.
blackboard. GT writes
“Happy Birthday.” GT
tells ST to write if
necessary. GT says
“Now decorate your
card like this.”
10 min | Group IN—TEIZHE | Next, do the same ST help P to make the
(9:57 | Activity HHA— FED | thing with ST. birthday cards.
-10:07) | #3 73, REHS %< ST L#AE | GT observes ST and P,
Bh—FEDATETY | giving brief guidance
5%, HIEEHT S where necessary.
7 min | Music GT explains meanings | ST among P sing with
(10:07 | Time of some words in the | GT.
-10:14) song,
—fEIcEK S “This is the Way.”
GT and ST start
singing.
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1 min That is it for today
(10:14 class. Say thank you to
.-10:15) GT and ST.

Thank you. (SHOBETZh T

You are welcome.
See you next week.

You are welcome. See
you next week.

b TY, GT & ST i<
BlLEEVEL L)

Goodbye,
Goodbye.
Goodbye.

Goodbye.

K hAPNERTRET 54 :
v 3y b (OEX227245), #ER N — FERBERE (A4¥4IXBEKR
K RANNERRELHET 59 GBS Ly ay
KKFF Y X VERFETHRTSED ¢
a4y (1220—7H)
Weah—F
BRICAE 2 7 — F (TRsBoz &)
BIRIZHES “What do you like to do” 7 — FIAE (FhEPhREZERDbL B k5 2id% 12#d%%, 20Tz
XFEAND) :

I like to watch TV.

I like to ski.

I like to read.

Ilike to play tennis.

I like to swim.

I like to cook.

I like to eat.

I like to clean my room.

I like to draw.

I like to listen to music.

I like to play dodgeball.

I like to play TV games.
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20045 A19H (K 344M (F20@)
FBFOHE (2/4)

(1) Yav¥vZ%LARbBEDFEST4EEELT 5,

(2) TPR (Total Physical Response) D&FE %3 3,
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ST L —MIcEE L %
L&)

P25 %< ST & H
TEX TSy, HEKHE
T5

pupils, giving brief
guidance where
necessary.

Bl | EhkRown FRBHNE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1min | Greeting Good morning class.
(9:30 Good morning
-9:31) HRT.
Say “Good morning to
GT and ST.”
Good morning
GT. Good morning class. Good morning class.
5min | Choral First, let's review the | GT goes over the | One of the ST Groups
(9:31 Review previous lesson. answers to “What do | puts the following
-9:36) 2, 3ADPIE | (BYNHIOBMDET | you like to do?” three questions on the
GT LHO#& | #LET) Then GT asks 4 or 5 P | board.
DEEETS the three questions | (What’s your name?
below. Where do you live?
(What’s your name? What do you like to do?)
Where do you live?
What do you like to do?)
5min | Activity Now, let’s enjoy One of the ST Groups
(9:36 | #1 shopping. Please watch puts the price lists and
-9:41) | Demo GT and me. pictures of fruit on the
(FRT, Yav¥EV board.
FERBLAEELE D, (apple, orange, grapes,
GT LREDRD LD % cherry, banana,
RTLEEN) strawberry)
DAZDRERLEND
How much is this?
4 cents, please.
HRT gives 4 cents to
GT.
Thank you.
You're welcome.
TV IORERL AN
5
How much is this?
6 cents, please.
HRT gives 6 cents to
GT. Thank you.
You're welcome. GT and one of the ST
Groups does the same
demonstration.
10 min | Group Next, do the same GT and P do shopping
(9:41 | Activity thing with ST. role plays after the
-9:51) | #1 (kiz, L RACLE% | GT observes ST and | whole group practices

“How much is it?” and
“XX cents, please.”
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6 min | Activity Okay, let’s stop.
951 | #2 Now let’s get active. Please watch us. ST demonstrate TPR
-9:57) | Demo GT demonstrates TPR. | with GT.
Sit down/stand up/walk
Stop/turn around/jump
Touch (your nose, your
ears, your eyes, your
mouth)
10 min | Activity Okay, let’s get active.
(9:57 | #2 GT L ST&— | PAIEL TPRATE
-10:07) Wio, 7924 | Twahk, HEEHET 2
BTTPR %7
3
7min | Music Let’s sing a song.
(10:07 | Time ) GT  explains  some
-10:14) words (face, teeth) in | ST sing while among
the song, the pupils.
“This is the Way.”
GT and ST start
singing.
1 min That is it for today
(10:14 class.
-10:15 Say thank you to GT
and ST.
Thank you GT | See you next week. You are welcome. You are welcome.
and ST. See you next week. See you next week.
Goodbye. Goodbye. Goodbye.
Goodbye.

KRAPNERTHBET 28~ %y b 30X 225 24)
K RAHNERRESEET 2 KA — F GIEERLZ20)
*FBA ) X VEKRFETRABRTSED :

a4 Y (12 7r—7H)

BiRICEE3 A —F#1X2

What’s your name?
Where do you live?
What do you like to do?

BRICHZ 7 —F#2X2

D AZ DR 4 cents
F Vv YDk 6 cents
RE S D 7 cents
L HAIEDR 3 cents
YAV A al} 10 cents
Wb T 8 cents

(BRI 7 — F# 33X 2D+ —FTHEATEH - FX10) =121y b
DAZ, L vy, BES, ELBAIE, NTF, WHEIOkE 1 IS L BETOH<
(DAZEF VY VLXK BARRIETD, SL3e1FFR1IETD, WH T 3 1 KOMIZH<)
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(1) RECTHENIPEICHEMET 3., (2) TPR (Total Physical Response) DfFE %3 5,

BH | EhRbn FRBHANE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1min | Greeting Good morning class.
(9:30 Good morning
-9:31) HRT.
Say “Good morning to
GT and ST.”
Good morning
GT. Good morning class. Good morning class.
5min | Review Let's  review  the | GT reviews the | One of the ST Groups
9:31 4, 5 A®D P % | previous lesson. shopping activity by | puts the price list on
-9:36) GT BV | (BREICAIOKERBOEY | asking several pupils | the board.
NEZ%ETS #LET) “How much is it?”
5min | Activity Now let’s get active. .
9:36 | #1 (Tl & %8P L% | Please watch us. ST demonstrate TPR
-9:41) | Demo L&) GT demonstrates TPR, | with GT.
review the previous
TPR, and add “Point to
the table, chair,
blackboard, clock, door,
and window.”
10 min | Group GT & ST & — Okay, let’s get active.
(9:41 | Activity Moo 2&8 ST do TPR with GT
9:51) | #1 TTPR %% 5% and pupils.
PH5 & TPRHPTE
Tws2, HEEHRT 5
12 min | Story Now it’s story time. GT reads a story to the | ST in each group read
9:51 | Time (BEEeMEELED) whole class. stories to their groups.
-10:03)
11 min | Music Let’s sing a song.
(10:03 | Time GT explains meanings
-10:14) of some words in the
song,
—HEcHk S “This is the Way.” ST sing with pupils
GT and ST start | while among them.
singing.
1 min That is it for today
(10:14 class.
-10:15) Thank you. Say “Thank you to GT
See you next | and ST.
week. You are welcome. You are welcome.
Goodbye. See you next week. See you next week. See you next week.
Goodbye. Goodbye. Goodbye.

K ABPINERTHRBT W v %y b B0EX 2275 245)

*KBHINERRESHEET 3% @y — P RIEFERAL 2L 0)

*RBF VA VERFETHETSED !

What do you like to do? i3 3 3% 1 D&
BRI —F#2X2

HAZD
b V)Y
HE S0

4 cents EL B AIED#:  3cents
6 cents VAV ab AL S 10 cents
7 cents W Z0ke 8 cents
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20046 H2 B (K) 344 (5 4M)
AREOHKE (4/4)

REOF—LBLT, ZBISANIEVEAEBREES

Goodbye.

BeFl | Fahsn FEEFEHAE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1min | Greeting Good morning class.
(9:30 Good morning
-9:31) HRT.
Say “Good morning to
GT and ST.”
Good morning i
GT. Good morning class. Good morning class.
18 min | Game Today we are going to
(9:31 #1 play two games.
-9:49) (SHER2BEDO Y -2
#LET)
ST b5 — 4 Let’s begin the first | Each group of pupils
DAL game, will play two games
%, —fEIcy - with ST. The games
LETH PHFY—LEELATY will be bingo and card
52E 5 H, HEEHRT games.
%) ST start to play the
first game.
19 min | Game Stop the first game.
9:49 | #2 Now let’s enjoy the ST start to play the
-10:08) second game. second game.
ST255 —4 | (BRHIDY —LEKDD
DOHRMEE N | 1T EEN, T,
#%, —HIY - | 2BHOY—-LkYE
LETS L&9)
PRr—s&FELATY
20E5h, HEKEHET
3
6 min | Music Let’s sing a song.
(10:08 | Time —ZEKk S GT  explains some | ST sing together with
-10:14) words in the song, the pupils while among
“This is the Way.” them.
GT and ST start
singing.
1 min That is it for today
(10:14 class.
-10:15) Say thank you to GT
and ST.
Thank you. You are welcome.
Goodbye.
Goodbye. Goodbye. You are welcome.

*RAPNERTHET 28 ikl

KARBNERREHSHE T 5% ey — F (FIEFEHELZE0)

KRBTV A NERETHETSED 4 -4 61y b X12)
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(1) BCHBAOHF AL, (2) bEOBAHER-ASE, (3)
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#EERS - Fafed,

Please listen to GT
and me.

(GT LEEDEER &
SHENTL7EEN)

What’s your name?

My name is XXX.
Where do you live?

I live in XXX.
What do you like to do?

I like XXX.

My name is XXX.
What’s your name?

I live in XXX.
Where do you live?

I like to...

(GT looks lost and
looks like GT is trying
to think of something.)

GT looks at the cards,
reads them aloud
slowly while pointing
at them, thinks, and
finally says,

“T like to XXX.

What do you like to do?”

GT and one of the ST
Groups  demonstrate
the same activity.

BZl | EaR5wn FAFEBAE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1 min | Greeting Good morning class.
(9:30 Good morning
-9:31) HRT.
Say “Good morning to
GT and ST.”
Good morning
GT. Good morning class. Good morning class.
5min | Activity First, let's practice
(9:31 #1 introducing ourselves
-9:36) | Demo in English.
(RYNCEE THDEI
OFEELET)

One of the ST Groups
puts the “What do
you like to do?” cards
on the board. Then,
they tap GT on the
shoulder and say,
“Look, Mr./Ms. XXX
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5min | Group Next, do the same
(9:36 | Activity thing with ST. ST practice with P at
9:41) | #1 b UDHWD levels appropriate for
TEW=67L each P.
=T hh, GT observes ST and P,
ST L EHCA | P49 £ ST LEEM | giving brief guidance
DHEET 5 TETWA2, FIEXH | where necessary.
15
3 min Okay, please stop. GT
(9:41 will now ask you the
-9:44) same questions.
2, 3ADP& 2, SADPICERT 3
GT L BEMEA
DFEET S
3min | Activity Do you know GT is
944 | #2 very rich? He has a lot
-9:47) | Demo of money. Can you help
him count his money?
GT explains about the
coins ST show the coins to P
This is 1 cent, this is 5 | and teach them at the
cents... same time.
How much is this? 2
cents, 3 cents...
5min | Group U —=TEIZ | PHIEL ST LR
(9:47 | Activity ST&a4 V& | TETHAH, HIRKH
9:52) | #2 Br158ZET | 5 GT observes ST and, P,
3 giving brief guidance
where necessary.
Can I have my money
back now please? ST show the coins to P
and teach them at the
same time.
5min | Activity Now, well make
952 | #3 birthday cards with GT.
-9:57) | Demo GT explains how to
make birthday cards.
Fold your paper like | ST show the sample
this. GT draws | cards they made to P.
example on
blackboard. GT writes
“Happy Birthday”. GT
tells STs to write if
necessary. GT says
decorate your card like
this.
10 min | Group Next, do the same
(9:57 | Activity thing with the student
-10:07) | #3 IV —TEIZH# | teachers. GT observes ST and P,
ABH—FED | P#35 < ST &#4H | giving brief guidance
35, H— FEDRNTETNS | where necessary.
», EEHT 2 ST help P to make the
birthday cards.
7 min | Music Let’s sing a song! GT explains meanings | ST among P sing with
(10:07 | Time —HIZEH> of some words in the | GT.
-10:14) song,
“This is the Way.”
GT and ST start

singing.
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1min | Endof That is it for today
(10:14 | Lesson class.
-10:15) .| Say thank you to GT
and ST.
Thank you.
You are welcome. You are welcome.
See you next week. See you next week.
Goodbye.
Goodbye. Goodbye.
Goodbye.
K RAEPNERTHET 58 :

<73yt QX227 245), HEBN - FERABERK (A4 414 AXRER
K AAPNERBENHARBRT 24 . gL L<idrray
*EKBEEF Y X VEKRETHRETSED !
a4y (1270—7H)
WA —F
BRiCBE5 5 — F (TEEsE0Z L)
EFIZAE% “What do you like to do” 1 — FAR (ZhZThRESHLP S X5 aig% 12K E, ZOTI

XFEEAND)
I like to ski. I like to read. I like to play tennis. I like to watch TV.
I like to swim. I like to cook. I like to eat. I like to clean my room.
I like to draw. I like to listen to music. | I like to play dodgeball. I like to play TV games.
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200446 A 16 H (&) 544 (5 2ME)
AFOHEE (2/6)
1) YavErrzLladobEnEVE2EL2T 5,
(2) TPR (Total Physical Response) D#&E %435,

Stop/turn around/jump

mouth)

Touch (your nose, your
ears, your eyes, your

BHl | FEAhRSWN FHEHNE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1min | Greeting Good morning class.
(9:30 Good morning
-9:31) HRT.
Say “Good morning to
GT and ST
Good morning
GT. Good morning class. Good morning class.
5min | Choral BANCHIOKRBOEE % | GT goes over the | One of the ST Groups
(9:31 | Review LET, answers to “What do | puts the following
-9:36) 2,3ADPI you like to do?” three questions on the
GT Lt EEMH Then asks 4 or 5 P the | board.
DEEETS three questions below. (What’s your name?
' (What's your name? Where do you live?
Where do you live? What do you like to do?)
What do you liketo do?)
5min | Activity Now, let’s enjoy One of the ST Groups
(9:36 #1 shopping. Please watch puts the price lists and
-9:41) | Demo GT and me. pictures of fruit on the
DAZDRERLENS board.
How much is this? (apple, orange, grapes,
4 cents, please. cherry, banana,
HRT gives 4 cents to strawberry)
GT.
Thank you.
You're welcome.
FLVDBRERLLED
5
How much is this?
6 cents, please.
HRT gives 6 cents to
GT.
Thank you.
You're welcome.
GT and one of the ST
Groups does the same
demonstration.
10 min | Group Next, do the same GT and P do shopping
(9:41 Activity thing with ST. role plays after the
-9:51) | #1 P2#) &< ST &EH | GT observes ST and | whole group practices
TETW5%, KR | pupils, giving brief | “How much is it?” and
T3 guidance where “XX cents, please.”
necessary.
6 min | Activity Okay, let’s stop.
(9:51 #2 Now let’s get active. Please watch us. ST demonstrate TPR
-9:57) | Demo GT demonstrates TPR. | with GT.
Sit down/stand up/walk
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Goodbye.

Goodbye.

10 min | Activity GT & ST&— | PBI)FSTPRATE | GT explains  some
9:57 | #2 BIZ, 79 2% | Twah, HUEEHETS | words (face, teeth) in | ST sing while among
-10:07) BTTPR %27 the song, the pupils.
3 “This is the Way.”
GT and ST start
singing.
7 min | Music Let’s sing a song.
(10:07 | Time —HIEkS
-10:14) You are welcome. You are welcome.
See you next week. See you next week.
Goodbye. Goodbye.
1 min That is it for today
(10:14 class. ,
-10:15) Say thank you to GT
and ST.
Thank you GT | See you next week.
and ST. Goodbye class. Goodbye class.

KR LHPNERTCHET AW . v ry b BO0EX 2255 24%)

*ARAINERRESARS 58 Ky — F @IEEALZ30)

KRBFY A PBEARETHET S0 !

a4y (1220 —7F)
EFICHEA - F#1X2

What’s your name?
Where do you live?
What do you like to do?

BIRICHEE - F#2X2

D AZDWR 4 cents
ALV YOk 6 cents
KHE S0k 7 cents
XL HAIEDR 3 cents
INFF D 10 cents
Wy I D& 8 cents

(BRICBED H— F# IX D+ (I A—FTCHEATSE - FX10)=12 €y b

DAT, AL v P, BES, ELHAIE, /3T F, WHBIZOkE 1 KIS 1 FETOH<

(DAZEALY VL ELBAERIETD, LS ENFFRIETD, BWH I3 L ROKIZHL)
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200446 A 23 H (K) S4AEM (5 3MmE)
RO HKE (3/6)
(1) HETHENIWEIZHA{HIT S, (2) TPR (Total Physical Response) D433,

See you next
week.
Goodbye.

and ST.”

See you next week.
Goodbye.

You are welcome.

Goodbye.

FEZ | b FLEFEHNE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1min | Greeting Good morning class.
(9:30 Good morning
-9:31) HRT.
Say “Good morning to
GT and ST.”
Good morning
GT. Good morning class. Good morning class.
5min | Review BRI OREOEE %
(9:31 ‘ LET,
-9:36) 4, 5ADPiZ
GT BVt 5
DEEETS
5min | Activity Now let’s get active. GT reviews the | One of the ST Groups
9:36 | #1 (TR EH %8 L E | shopping activity by | puts the price list on
-9:41) | Demo Lx9) asking several pupils | the board.
“How much is it?”
10 min | Group GT & ST & —
(9:41 | Activity Wicr 9 228 Please watch us. ST demonstrate TPR
-9:51) | #1 TTPR%2F5 | P#5 %< TPRABT% | GT demonstrates TPR. | with GT.
TWdAh, MRS 2 | Review the previous
TPR. Add “Point to the
(table, chair,
blackboard, clock, door,
and window).”
Okay, let’s get active.
ST do TPR with GT
and pupils.
12 min | Story Now it’s story time. GT reads a story to the | ST in each group read
9:51 | Time (BEEBEELLS) whole class. stories to their groups.
-10:03)
11 min [ Music Let’s sing a song.
(10:03 | Time ) GT explains meanings
-10:14) of some words in the
song,
“This is the Way.” ST sing with pupils
GT and ST start | while among them.
singing.
1 min That is it for today
(10:14 class.
-10:15) Thank you. Say “Thank you to GT

You are welcome.

Goodbye.

K KRAHPPNERTHRTBW . v % v b 0EIX227524)
*RGANERRESART 5 Ty — F FIEERL 28 0)
KRKPEF ) X P ERETHET 8D ERER (DAZ, XLBAIE, AL Yo%)
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HEHOERBEZHA S
BHl | Eshbn FAEHNE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1min | Greeting Good morning class.
(9:30 Good morning
-9:31) HRT.
Say “Good morning to
GT and ST.”
Good morning
GT. Good morning class. Good morning class.
5min | Choral Let's  review  the
(9:31 Review previous lesson.
-9:36) (FIEOEF+ L & T) How much is this? ST help pupils.
Four cents,
please.
Here you are.
Thank you. You are welcome.
5min | Demo Let’s talk about
(9:36 #1 birthdays.
-9:41) EEHIZOWTELE One of the ST Groups
Lk9) puts  calendars of
When is your birthday? months on the board.
My birthday is in XXX.
10 min | Practice Let's practice your | ST help pupils practice.
941 |# FETHOLH birthdays and  the
-9:51) BT 5 names of the month.
10 min | TPR Let’s get active.
9:51 GT starts TPR and ST | Review all the TPR
-10:01) continue. and add new items.
Point to January,
February...
12 min | Music Let’s sing a song.
(10:02 | Time —ficdko QT  explains some | ST sing while among
-10:14) words in the song, the pupils.
“This is the Way.”
| GT and ST start
singing.
1 min That is it for today
(10:14 class.
-10:15) Say “Thank you to GT
and ST.”
Thank you.
See you next You are welcome. You are welcome.
week. See you next week. See you next week. See you next week.
Goodbye. Goodbye. Goodbye. Goodbye.

KAARINERCTHRET 2% FickL

KR AINERRESNAET Y HF@AH—-F BIRIFERALZED)
KEBFE Y X MEKRETHETS D Ly s— (127ABX2+€ 5 1)
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2004 7R 7H () 544 (55MmE)
AROHKE (5/6)

HEHORBREH A S
Bl | kb FARBHNE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1min | Greeting Good morning class.
(9:30 Good morning.

See you next
week.
Goodbye.

See you next week.
Goodbye.

You are welcome.
See you next week.
Goodbye.

-9:31) Say “Good morning to
GT and ST.”
Good morning
GT Good morning class. Good morning class.
5min | Choral Let's review the last
(9:31 Review lesson. One of the ST Groups
-9:36) | #1 (FiEIDEEE L ET) First, let’s practice the | puts calendars of the
names of the month. 12 months on the
(Points at the board.
calendars on  the | ST help pupils.
board.)
January January, February...
February...
10 min | Choral Let’s talk about
(9:36 Review birthdays. One of the ST Groups
-9:46) | #2 HEBIODWTELE puts  pictures
L&J, representing  the
When is your birthday? | My birthday is in | months on the board.
August.
10 min | Practice EETHDLRH Let's practice your | ST help pupils practice.
941 | #1 ERET S birthdays and the
-9:51) names of the month.
10 min | TPR Let’s get active.
(9:51 GT starts TPR and ST | Review all the TPR
-10:01) continue. and add new.
Point to January,
February...
12 min | Music Let’s sing a song.
(10:02 | Time —FEIZE S GT  explains some | ST sing while among
-10:14) words in the song, the pupils.
“This is the Way.”
GT and ST start
singing.
1 min That is it for today
(10:14 class.
-10:15) Say “Thank you to GT
Thank you. and ST.”

You are welcome.
See you next week,
Goodbye.

KRAPNERTHRBT 29 - sk L

K RAPNERRESHEET 2% TS - F GIEFEHELZE D)
KKIRF Y X P BRFCHRTSED HLva— 125B9X2%y })
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Bl | ExRSW FRIEHAE
Time | Main Aim Contents
P HRT GT ST
(Pupils) (Home Room Teacher) (IC teacher) (IC students)
1min | Greeting Good morning class.
(9:30 Good morning
-9:31) HRT. -
Say “Good morning” to
our guests.
Good morning
GT. Good morning class. Good morning class.
18 min | Game Today we are going to
9:31 | #1 play two games.
-9:49) (HIZ 288D Y — 4 | Let's begin the first | Each group of pupils
#LET) game. will play two games
STHo6¥5 — 4 with ST. The games
OFBHEROE | PBF—L42FLATY will be bingo and card
#%, —fEr— | 32E 3, MEKRT games. ST start to play
LETB ) the first game.
18 min | Game Stop the first game.
(9:49 #2 Now let’s enjoy the
-10:07) second game.
STHo5—4 | (BREIOT— 488D ST start to play the
OBEEENS | LT EEY, TR, second game,
%, —Rizy— | 2BHOY - ARKDE
LETS Lkd)
PRy —LEELATH.
50E S H, MEKHRS
%
7min | Music Let’s sing a song.
(10:07 | Time —FEIZERS GT  explains some | ST sing while among
-10:14) words in the song, | the pupils.
“This is the Way.”
GT and ST start
singing.
1 min That's all for today
(10:14 class.
-10:15) Say “Thank you to our
. Thank you. guests.”
You are welcome. You are welcome.
Goodbye. Say “Goodbye.”
Goodbye. Goodbye.

K RAPNERTHET S ikl

*ABPNERRESNHBT 5 K@ — F GIEFEHLZE0)
*FHEEY A VEKETHETS 8D ¥—4 61y +X12)
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Appendix B
Children’s Songs

This is the Way

1. This is the way we wash our face
Wash our face, wash our face.
This is the way we wash our face

At seven o’clock in the morning.

2. This is the way we brush our teeth
Brush our teeth, brush our teeth,
This is the way we brush our teeth,
At seven o’clock in the morning.

3. This is the way we eat our lunch,
Eat our lunch, eat our lunch,
This is the way we eat our lunch,
At one o’clock in the afternoon.

4.This is the way we eat our dinner,
Eat our dinner, eat our dinner,
This is the way we eat our dinner,

At six o’clock in the evening.

5. This is the way we watch TV,
Watch TV, watch TV,
This is the way we watch TV,
At seven o’clock in the evening.

6. This is the way we go to bed,
Go to bed, go to bed,
This is the way we go to bed,
At nine o’clock in the evening.
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REDFEEBLE L/NERD [RAK L FHOWM] & OB

#F LWL A
FH ME - u—-Y— N"Z2FV Ny ZATF4—-TVX

FRI2O0BEME B - TCEIR TS, E1OHNIL, 2004 F 4 A2 2 & — b L72kBF Y X b
BRESOERHER (BREFEERD) 1B 3HPE (Activities) &, INERICH T 5 [RAKIAZE
BOKE] (200044 A2 2 — 1) NicEBEh 2 “KEED &2EBLHLOREEETT S

T ThD, F2OEHMIT, “WEEEH OPROLHFEIIONT, REZEICEL > TOHENHR
LINERICE T A HBHNIRL 2 TERTSEI L TH B,



